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CHAPTER I
INTRODUCT ION
The science Education has become in comparatively recent years increas
ingly important. All types of surveys have been made and are still being
made in an endeavor to trace the historic progress of Education, to test its
present values, and to see what lies ahead in this very important field.
Statement of the Problern.--Within the pages of this thesis, Education
in Greensboro, North Carolina has been chosen as a unit of study. It was
the purpose of this study (1) to show the rudiments from which education
of the American Negro sprang in Greensboro; (2) to show the relation between
the present system, and the former system in order to measure progress; (3) to
show the leading persons responsible for the progress made.
Importance of the Study.--Educational development is of vast importance
in the intricate testing of educational values today. It is important to
note the milestones of progress. Education of the American Negro has been
alarmingly neglected in some places. It is encouraging to show where ardent
efforts have been made in the reconstitution of this branch of learning.
Source of Data.-—A comparatively new field presents in itself an excuse
for material not being as prolific as more veteran fields. Such is the status
of education for the American Negro. The science in itself is new, and the
particular branch with which the author herein is concerned is very new.
However, there are a number of works that surprise one with their infor
mative content when cne realizes fully the secrecy of the times in which edu
cation of the American Negro took root. One such book of outstanding value
is Carter G. Woodsones The Negro in Our History. Although a general history,
the book gives a great deal of information on the education of the Negro.
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Of like value are th~ following books: Benjamin Brawley’s Negro Builders
and Heroes, and W. E. B. DuBois’ Black Reconstruction.
Aside from the books of general nature, there are several specialized
works on the education of the American Negro. Five North Carolina Negr
Educators by N. C • Newbold and Methodist Adventures in Negro Education by
Stowell show the Drogress of race education from its earliest stages.
A unique and invaluable contribution to race education in Greensboro,
North Carolina are the unpublished letters of Dr. Charles H. Moore of New
York. These letters afford one the rare opportunity of informal, intimate
glimpses of the American Negro’s climb to the higher levels in Greensboro.
Accessory contributions to the chief works have been offered by school
bulletins, and newspapers. Consequently a field that looks somewhat dark at
the outset brightens and broadens into unbelievable lengths as one discovers
that there is muc~i more existing than one would think.
Previous Studies in the Field.-—According to all records and available
knowledge that the author has been able to find there has been no previous
st~idy of a History of Education in Greensboro, North Carolina as It Pertains
to the American Negro.
CHAPTER II
EDUCATION OF THE NEGRO BEFORE AND AFTER THE CIVIL~WAR
Clandestine admirably describes the type of education for the Negro prior
to 1861. There is no actual record of education at this time, but it is
known that short of 150,000 of the fair million slaves emancipated could read
and write. Such education as was obtained was provided by: “indulgent mas
ters, mistresses, o.andestine Negro schools.” The laws were emphatic in for
bidding any kind of education to slaves, and in the main, these laws were
tenaciously adhered to especially after the Nat Turner insurrection in Vir
ginia.’
Edward Stanley, whom Lincoln appointed Provisional Governor of North
Carolina, closed a Negro school at New Bern in order to conciliate the white
people. ‘SHe said that the laws of North Carolina forbade the teaching of
slaves to read and write; and he could not expect success in his undertaking
if he encouraged the violation of the law.”2
The secret type of education had its results. All the Southern Negroes
were not illiterate at the time of emancipation. For example in South Caro
lina most of the 10,000 free Negroes could read and write, and perhaps 5 per
cent of the slaves. In 1863 the illiteracy of the colored population was well
over
The colored unfortunates had a craving and thirst for education incomparable
to any other group of people in a like situation.4 It was the Negro who






instigated the first great mass movement for public education at the expense
of the state in the South. North Carolina was the only state that provided
for public instruction prior to the abolition of schools, but there was no
appropriation, and the only direct result was the establishment of the state
university. It was not until 1825 that a meager beginning was made toward
defraying the cost of public schools by the establishment of a literary fund.
In the long run the burden of public instruction caine to rest upon the local
authorities. Thus the poor whites had almost as little opportunity to learn
as the colored. The great difference was that the poor whites were compla
cently content to remain in their ignorant state of being, while the colored,
old and young, were straining every nerve, facing every danger for the sake
of a little book learning.
In connection with this idea, Booker T. Washington has said:
Few people who were not right in the midst of the scenes can form
any exact idea of the intense desire which the people of my race showed
for education., It was a whole race trying to go to school. Few were
too young, and none too old, to make the attempt to learn. As fast as
any kind of teachers could be secured, not only were day-schools filled,
but night-schools as well. The great ambition of the older people was
to try to learn to read the Bible before they died. With this end in
view, men and women who were fifty and seventy-five years old, would be
found in the night-schools. Sunday-schools were formed soon after free
dom, but the principal book studied in the Sunday-school was the spelling
book. Day—school, night—school, and Sunday—school were always crowded,
and often many had to be turned away for want of room.1
The obstacle of the white laborers and that of the attitude of the owners
of property who believed that laborers did not need education, an accomplish
ment which would make exploitation of laborers more difficult, soon presented
itself. The owners cf property thought further that if the laborers were
sincere in their educational efforts they would somehow escape the evils of
1lbid., p. 641.
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their bondage, and get their education at any rate.
The best pre-war systems of education were those of Alabama and North
Carolina.1 However, even in these states the planters were not willing to
accept taxation for public education. This attitude was held in the dispo
sition to educate the poor whites. It is easy to decipher the difficulty the
Negroes ran into after the Civil War. In other words education for Negroes
was considered absurd. The seeds of learning for this group were planted
during the war, vèien the Negroes, refugees and soldiers practically begged to
be taught at the various camps and places of refuge. Immediately efforts
were made by a nuuber of philanthropic societies.
Before the emancipation of the Negro the South was divided socially into
three classes; the landed gentry, or slave holders; the poorer class of white
people, who could not afford to own land or slaves; and the Negroes, who were
held in slavery. There were, as is well known, smaller divisions of these
classes, such as wealthy land owners who had freed their slaves, and the freed
slaves, but these were in the minority.
A sketch of the history of those days before the War Between the States
from the educational angle will show with what strides education has advanced
among both white and colored. The landed gentry had tutors for their children
until the boys of the family reached maturity, when they were sent away to
northern schools or to Europe to complete their education. Very often the
daughters were sent to the few exclusive colleges and junior colleges in ex
istence at that time~. The Negro had no tutor, except in some cases where the
mistress of the plantation was intelligent enough to feel it encumbent upon
herself to give them instruction, usually along with her own children in read
1Carter G. Woodson, The Negro in Our History (Washington, 1931), pp. 228—78.
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ing, writing and elementary arithmetic. This education was generally con
fined to the exclusive “house servants”. However, among the landed aristo
crats, those who were aristocrats in the true sense, there was a feeling of
obligation to teach the Negroes religious principles, white standards of
sanitation and morals. The mistress of the plantation taught Sunday school
regularly every Sunday, and those who disregarded this obligation were looked
upon as lacking in citizenship.
The children of the poorer white population went altogether without school
ing. There was no facility to take care of their education. Their parents
had not the funds to hire tutors for them or to send t~m to private schools.
At the close of the War Between the States there were about three or
four hundred thousand former slave owners and four million ex-slaves. In
1818 a most unfortunate piece of legislation was passed prohibiting the teach
ing of Negroes to read and write. This was done through fear of insurrection
during those strenuous days of the threat of war. The wealth of the South
was tied up in land and slaves and a general insurrection wcxild have destroyed
the economic security of the South, which the war later was to do. This does
not excuse the legislature of North Carolina for passing such an Act. The
State would have been far more advanced if everyone could have had an ade
quate education long before the Negro was emancipated. And it was those in
telligent Negroes, brought up in cultured homes and given some educational
advantages who helped so much in unifying the two races and teaching the
Negro how to help hiriseif, after he was turned out to support himself in a
poverty-stricken, bankrupt South.1
No southern state that had seceded was allowed to be restored to the
union, according to laws passed by the United States Congtess in 1865 and
‘Ibid.
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1866 until it had formed and established a new constitution constructed under
the laws enacted by the Congress for the restoration of the state to the
union. In forming thei.r new constitutions the seceding states inculcated
the public school system into their constitution. This was the first time in
history that such a thing had been done in the southern states. Before the
new constitutions of the seceded states were formulated, white men and women
educators from the North came down as teachers and missionaries to the Negroes.
They were sent by religious denominations and benevolent societies to educate
the emancipated slaves.~
A number of educational boards and foundations have consistently tried to
aid the various educational agencies of the states. Among those that have
done beneficial work are The General Education Board, The Peabody Education
Fund, and The Southern Education Board.2
North Carolina set an example by establishing a Division of Negro Educa
tion in the State Department of Public Instruction. The division employs
nine people of both races, and is larger than the whole Department of Educa
tion was sixteen years ago.3
1lbid., pp. 228—58.
2 id.
3W. B. B. DuBois, op. cit., pp. 654—58; C. G. Woodson, op. cit., pp. 570—78.
CHaPTER III
HIGHER EDUCATION IN GREENSBORO, NORTH CAROLINA
Prom this broad background one narrows the picture down to the educational
situation as it existed in Greensboro, North Carolina. An outstanding city
in the state, hers was no small part played in the education of the new Negro
as he stood upon the threshold of a new dawn in his life. Education for the
colored Iimerican has grown to astounding proportions during the last hundred
years in the city of Greensboro, North Carolina.
William Warner, a Philadelphia Quaker, purchased in 1866 approximately
one hundred acres of land on the outskirts of Greensboro, North Carolina,
where most of the freed colored population had settled. He divided the pro
perty into small lots which he sold to the Negroes on reasonable terms to
encourage them toward thrift and to instill into the race a desire to become
home owners. This section of the town was called “Warnersville”.1
The Quakers, or Society of Friends, were the first denomination to send
teachers to Greensboro. They began their work about 1867 or 1868. The Freed
men’s Aid and Southern Education Society of the Methodist Episcopal Church,
with headquarters in Cinoinnati, Ohio, and the Freedmen’s Aid under the Pres
byterian Church, with headquarters in Pittsburgh, Pennsylvania, followed the
Quakers to Greensboro for the purpose of educating the Negro.
A short time after the close of theWar Between the States, churches of
these denominations wore established in Greensboro where parochial schools
were opened for the Icegroes. In 1884 the Northern Lutherans established a
church in “Warnersvjlle” and opened a school. The Providence Baptist Church
1Charles H. Moore, Unpublished Letters (New York, 1940).
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and Boone’s Chapel of the Northern Methodist Episcopal Church opened private
schools for colored children. Thus, education for colored boys and girls
gained a foothold in the city of Greensboro through the consecrated efforts
of individuals, bDth colored and white, with the help of northern religious
organizations. This education has grown steadily through all the years fol
lowing the war.’
When Greensboro reached the proportions of a population of two thousand
soulá (one—third Df which was colored) it was chartered to become a city, and
in accordance with the new state constitution, the public school syst~ii was
created. There were not sufficient funds to erect buildings for the education
of both white and colored children, so the Board of Education urged the re
ligious denominations that were carrying on the education of the Negroes to
continue their fine service.
In the fall of 1878, Charles H. Moore of Raleigh, North Carolina, grad
uate of Amherst College, was elected principal of the graded•schools for
colored children. One hundred and fifty pupils gathered in one room of the
St. Jan~s Presbyterian Church for instruction. Four teachers, besides Pro
fessor Moore, tried to teach these students in the same room at the same
time. The cramped space, the inadequate ventilation, and the lack of funds
made an almost impossible situation. But the zeal and vision of these leaders
would not be dulled by material obstacles.2
Through his ardor and persistence, Professor Moore finally succeeded, after
two years of such handicap, with an appeal to the Board of Education for a






The first graded school building for colored children erected in North
Carolina was built then on Percy Street in Greensboro. It was build in
1880. It was a brick building one story high and contained three rooms.
This little building was a symbol of progress, such as the men of that day
little dreamed.’
As the population of Greensboro continued to increase, the necessity again
arose for more space for the educatiGn of colored children. Four rooms were
added to the Percy Street three-room building and another school for colored
children was built in that section of Greensboro known as flWarnersville.tP2
It was not long before the town once more outgrew its school equipment.
The following schools were then erected for Negroes: a $40,000 primary build
ing in the eastern section on Washington Street; a $50,000 building on Lind
say Street, which took the place of the small one on Percy Street; a $15,000
primary school building in the eastern section known as “Jonesboro”; a
$200,000 graded school building in the southern section; a $15,000 primary
school building in that same section; and a $250,000 high school building
on a fifty acre plot of land in the eastern section.
From the acorn sprang the oak.
Bennett College
Out of this small and feeble ~eginning sprang up colleges nationally
known. First, Bermett College was created, starting as a seminary, in 1878.
The A. and M. College had its beginning in 1891, and the Lutheran College was
organized in the year 1903.
Bennett College is ~ne of two four—year colleges in America devoted to




The school was built to accommodate only local students for the first four
years of its existence. Then in 1877 the North Carolina Conference of the
Methodist Episcopal Church decided to purchase a site for a larger school
with dormitories. The property was purchased within the year. The school,
which was then called Bennett Seminary was dedicated in the year 1878.
Kent Industrial Eome was built adjacent to the Seminary by the Women’s
Home Missionary Society of the Methodist Episcopal Church. This building
was constructed duritg the administration of Dr. Edward 0. Thayer, the second
prin~ ipal2
Under the principalship of Reverend Wilbur Fletcher Steel, in 1881,
Bennett College became more than a mere training school for young colored
women. It offered fine courses in higher education. Dr. Steele held office
for eight years. It was at this time that Bennett became Bennett College
and was chartered by the State of North Carolina.
The fourth principal, or president of Bennett was Dr. Charles M. Grandi
son. He was called to serve by the Freedman’s Aid Society of the Methodist
Episcopal Church, and was the first Negro to be called to head any such
school in North Carolina. His faculty consisted of ten members.
The following were successive presidents after President Grandison~
Jordan D. Chavis — 1892—1905
Silas A. Peeler — 1905—1913
James •E. Wallace — 1913—1915
Frank Trigg — 1915—1925
David B. Jones - 1925-
The requirements emphasized preparation for a life of service in the
home, church, and community. Bennett College has a high standard of
1
Bennett College Publications (Greensboro, 1941), pp. 11—17.
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scholarship. In 1926 Bennett College was made into a woman’s college and,
in the college department there were only ten students. There were one hun
dred and fifty-one high school students. Gradually the high school students
were eliminated and Bennett became a four—year college. The first graduates
of the college department in 1930 numbered four. In 1939 there were more
than three hundred students from over a fourth of the states and from the
District of Columbia.
In 1930 Bennett College received an “A” rating. This was the year the
first college students graduated. In 1932 Bennett was admitted as a member
of the American Association of Collegiate Registrars. In 1934 it was ad
mitted to membership in the Association of American Colleges.’
Bennett campus has forty acres of ground. Sports consist of skating, ten
nis, basketball and hockey. There are seventeen buildings. The building pro
gram for the past twelve years has reached a figure of over half a million
dollars.2
In 1930 the General Education Board made a conditional grant of $250,000
for endowment, with the proviso that the College would raise an equal amount
for plant expansion. This amount was met. The total amount for endowment and
capital expansion was $947.823. Peter Clark, a Greensboro Negro, gave most
of his $20,000 estate to Bennett College. This was the largest donation they
had ever received from a Negro.3
A very modern idea was realized when a nursery school was created for
little folk at Bennett College in 1938. The project is something new in the
community. Its ready acceptance and popularity speaks for the progress of
‘Ibid.
2
3lbid.; Charles H. Moore, op. cit., pp. 15—30.
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Bennett and the ever readiness of the institution in its zeal to keep abreast
of the times in order to x~et rapidly changing conditions.
The nursery school was made possible by a *10,000 grant from the General
Education Board. Kent Hall was thereby modeled to house the nursery school
and the director’s -salary was paid for three years. Fifteen children (at
present there are seventeen) is the normal capacity and the charge per semester
for each child is *20. The full time director is assisted by six NYA workers,
and the Parent Education Council, formed two years ago sponsors a broadcast
every Monday at 3:30 p.m. “For Children’s Sake.”
The little folk enter the Nursery School at eighteen months and stay until
they are five years old. In addition to a midday meal the children are given
cod liver oil and orange joice in the morning. A daily record is kept of
each child and is sent to the parent. The parents are requested to send to
the Nursery School a record of the child while at home. The present director
of the Nursery School is Dr. Alberta B. Turner, Ph.D.
There have been more than twenty doctors among the graduates of Bennett
College. The college boasts of successful merchants who have received their
education there. Added to this list, there are teachers, dentists, college
professors, farmers, pcstal clerks, and ministers of the Gospel. Bennett
College has sent more graduates to Gammon Theological Seminary than any other
school. The two Negro bishops who were elected at the 1920 General Conference
of the Methodist Episcopal Church, Bishop Matthew W. Clair and Bishop Robert
E. Jones, are alumni of Bennett College.1
The Agricultural and Technical College of North Carolina
The Agricultural and Technical College, which was founded as the Agri—
1
Bennett College Publications (Greensboro, 1941),
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cultural and Mechanical College, was chartered March 9, 1891, by an Act of
the General Assembly of North Carolina. The object of the college as de
clared by the Act, is for the instruction in practical agriculture, the
mechanic arts and such branches of learning as relate thereto, not excluding
academic and classical instruction. The college was intended originally as
an institution for boys, a fact designated. in the tharter. Later, by an Act
of the Legislature, it was made a co—educational institution. The management
and control of the college are vested in a Board of Trustees, consisting of
fifteen members, who are elected by the Legislature, or appointed by the
governor for six years. At present the faculty numbers fifty—four, many of
whom are graduates of some of the leading colleges and universities in the
country. The enrollment runs close to one thousand students, and the summer
enrollment approximates the winter school.1
The Agricultural and Technical College operates two large farms. One,
which lies about one mile south of the campus proper, is approximately two
hundred acres. On this farm the students raise vegetables, chickens, hogs,
and cattle. The estimated value of the physical equipment of the College is
4~l,8OO,OOO.2
Lutheran College
Lutheran College has campus of thirteen acres. It is located in the
eastern section of Greensboro and is the outgrowth of the parochial school
of the Lutheran Church. It was founded in 1903. The estimated value of the
plant is fl50,000. At present the enrollment is 100 students, taught by eight
teachers, headed by Dr. Henry, now president of Lutheran College.
of A. and T. College (Greensboro, 1941), pp. 16—19.
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The college, which is co—educational, has three chief divisions:
1. Theological Seminary. 2. Junior College. 3. Acad~ny.
The Theological Seminary is open only to confirmed members of the Lutheran
Church preparing for the office of the ministry in the Negro Mission of the
Lutheran Synodical Conference. The Junior College, embracing the Freshman
and Sophomore years, has been approved and accredited by the North Carolina
State Departmenb of Educatien. Courses are offered in all the standards:
English, education, history, religious education, foreign languages, natural
sciences, mathexnaticsJ
The Academy of Immanuel Lutheran College is accredited by the State of
North Carolina with a rating of 1B, and by the Southern Association of Col
leges and Secondary Schools.2
Courses of Study Offered at Bennett

































Hone Management azid Consumer Education1
Cours~es of Study Offered at The Agricultural and









School of Mechanic Arts
Architecture and Building
Business Administration and Commercial Education
Commercial Industries and Trade Teachers
Electrical Engineering
Industrial Arts (Teacher training)
Mechanical Engineering
Fine Arts
Extensive Offerings in the Department of Mathematics and Physics
Mechanic Arts - Vocational Courses
Auto—mechanics
Carpentry
Cabinet Making and Upholstering







The College of Education and Sciences
Major Fields
Biological Science









Science (Zoology, Botany, Geography and Physics)1
Most of the professors and instructors in the colleges in Greensboro
have their Master’s degree or the equivalent. A few are teaching on a
Bachelor’s degree. A goodly nuniber have obtained the Doctorate.
The requirement for all public school teachers at the present time
is a Grade A certificate based on four years of college wDrk or the equivalent.
Teachers who are teaching on Grade B and Grade C certificates have been in the
system for some time, and are given priority because of long years of experi
once.
1PublicaUons of A. and T. college (Greensboro, 1941), pp. 35-151.
CHAPTER IV
ELEMENTARY AND SECONDARY EDUCATION IN GREENSBORO, NORTH CAROLIHA
In Chapter III the development of higher education was traced from the
very beginning to modern times. In this picture the elementary school played
a very important part as it was the parent of all later schools.
The course of study as offered by the State of North Carolina has been
incorporated into the city system. In addition, art, music, foods, clothing,
and industrial art are offered elementary pupils. In other words the city
system cannot be set apart from the state, and a brief synopsis of the state
system will be quoted below to show the whole from which the municipal unit
functions.
The story of public education in North Carolina is one of the most
thrilling arid inspiring pages in our history. It represents a struggle
as determined and courageous as that upon any battlefield on which a native
son has fought. Through all these years of its history, there has been
recognition of the fact that it was only through the raising of the level
of intelligence of our people that we could deal effectively with the
various social and economic problems which have confronted us. Even in
the darkest hours of the War Between the States, when everything else was
sacrificed for the soldiers who fought so valiantly in defense of the
State, there were wise and courageous souls who, x~lizing that the battle
against ignorance must also go on, kept the torch of education burning.
It was well that our forefathers believed that it was only through edu
cation that the people of this State could be prepared for the duties
of citizenship in a democratic government.
Our system of public education has grown along with the social, eco
nomic andindustrial life of the State. Through the years, as we have
cleared our fields, harnessed our streams, builded our cities and linked
our people together with ribbons of concrete and steel and wire, we have
also struggled for knowledge, for self-respect and for social mastery.
These hundred years though long in the life of an individual are short in
the life of a state. It is not to be expected that in the short period
of a century we should have perfected any agency contributing to social
mastery. Certainly the ideal of universal free public education has not
been fully achieved in practice. We must continue to work at this problem.
Aside from adequate provision for the health and safety of our people,




The magnificent progress in public education is indicative of a fun—
damental interest in and thirst for education on the part of our people.
They have determined that illiteracy shall be eliminated and that the
childhood of each succeeding generation shall be trained in a better way-
to meet the econ~nic and social demands facing each new generation. In
an effort to meet that responsibility we have witnessed in North Carolina
one of the most interesting developments in the financing and administra
tion of a public school system. In that respect one of the outstanding
achievements has been the final attainment of a State—wide minimum school
term of eight months supported almost entirely by the State and without
resort to valorem taxes. No other state with the single exception of
Delaware has ever accepted this solemn responsibility of government as
a state enterprise. The result has been that the poorest child living
in the most remote section of the State has been guaranteed a minimum
standard educational opportunity along with the most fortunate child living
in the most populous center, and both have been equally favored from the
common resources of the State.1
The determined effort of the State in its educational perseverance has
gained wide renown. It was only in the recent depression did the State have
to lower its high level to adjust itself to the times, but the State is
steadily making a struggle to regain its former position.2
The J. C. Price (1922); Washington Grammar (1923); Jonesboro (1923);
and Charles H. Moore (1935) were successively built to meet the growing de
mands of the elementary pupils. The accompanying chart shows the student
load of each school. All of the elementary schools of Greensboro are ac
credited and were among the first in the State to achieve this distinction.
The latest data on salaries paid Negro teachers from State funds show
a total of $69,469—-an average of ~8l7.28 per year. The interest of the
state is manifested in the city schools, and throughout the curriculum the
spirit of the correct treatment of education as portrayed in -the foregoing
excerpt is strongly present.
1State Superintendent of Public Instruction, Handbook for Elementary and
Secondary Schools (Raleigh, 1938), p. 7.
2Greensboro Daily News, August 22, 1937.
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Chart Showing the Progress of Elementary Schools, Greensboro, N.C.*
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The ~Lty of Greensboro offered high school work for the first time in
1921. The first graduates finished in 1925.’ Available records, however,
date from 1926. The curriculum as offered in 1926 and 1927 included English,
Mathematics, History and Civics, Latin, French, General Science, Biology,
Chemistry and Sewing.
The enrollment as stated in the foregoing chart was taken from the average
daily attendance which gives a true picture. Dudley High School is a large
*1942 Educational Report
Dudley High School
building in southeast Greensboro on Washington Street.
CHAPTER V
A FEW OF THE PERSONALITIES RESPONSIBLE FOR THE GROWTH OF
EDUCATION AMONG THE HEGROES IN
GREENSBORO, NORTH CAROLINA
It would be an interminable task to try to give the biography of every
man and woman who has contributed toward the education of the colored race
in Greensboro. There are some so outstanding, however, whose characters
demand special mention in the annals of the history of Greensboro. Anong
these come Dr. Charles H. Moore, who was a pioneer in the field of the pa
rochial schools; James B. Dudley, who with vision, imagination, and great
comnion sense, built up The Agricultural and Technical College to its present
peak of achievement; Frank Trigg, who added his influence to the building of
Bennett College. Others who have given their lives in contribution to pro
gress along this line are legion.1
President Frank Trigg, of Bennett College, was born in the Governor’s
mansion in Richmond, Virginia. He was born a slave and remained such for
elevenyears, until the end of the War Between the States. All through
those painful times he was faithful to his mistress, who lived him as her
own child. Then Richmond was surrounded by blockade and the citizens were
finding it difficult to find enough for food and warmth, this courageous
little lad drove a mule and an old grey horse four miles to find wood enough
to warm his mistress. In her service he sacrificed an arm.
After the war he refused to accept aid unearned. He drove a scavenger
wagon in order to make enough money to get an education. After years of
saving and meager living he saved enough to send himself to Hampton Institute,
1Charles H. Moore, op. cit., pp. 25—50.
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where he graduated with honor.’
One teacher to attain eminence is James B. Dudley, once president of
A. and T. College. He was a man of the older generation. One of his great
est achievements, which almost amounted to genius, was his ability to co
ordinate the white and the colored races for better understanding and sym
pathy. He knew both peoples. His was a large, generous nature. He was
tactful, purposeful, and gifted with sound judgment. He strived to help
his people work into a difficult eoonomic scheme of a fallen people, left
in poverty and despair. His great purpose in life was to instill into the
heart of his race the desire to develop its talents.2
In 1882, two school teachers, one white, the other colored, met in the
city of Wilmington, North Carolina, and greeted each other. Ill at ease
because they were strangers, they both faced a situation entirely new to
both. The one, the white teacher, had just arrived from Bingham School in
Orange County. There he was an instructor in Latin. His new appointment
was that of superintendent of the Wilmington Schools. Already he had been
working on the arduous task of changing the old “district” schools into t1~
modern graded system.. This personage was M. C. S. Noble who later became
Dean of the School of Eklucation, University of North Carolina. M. C. S. Noble
was one of the early educators along with E. A. Alderman, Charles D. Molver,
J. Y. Joyner, Alexander Graham, W. A. Blair, and E. P. Moses. These men were
successful in arousing the state out of its lethargic situation into one more
workable. Dr. Noble said that as he gazed on the old Union School for whites
and drank in the unsightliness of the building he believed that he was the
most despondent school man ever seen in North Carolina.
1Stowell, Methodist Adventures in Negro Education (New York, 1922), p. 159.
2Benjaiuin Brawley, Negro Builders and Heroes (Chapel Hill, 1937),
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The other teacher, James Benson Dudley, colored, was principal of the
Peabody School in Wilmington. Later, he became president of the Agricultural
and Technical College in Greensboro. The meeting of. these two teachers de
veloped into a long association and friendship. Even though Dr. Noble was at
Chapel Hill, he functioned in the capacity of chairman of the board of trustees
of the Agricultural and Technical College.’
The opinion of President Dudley is expressed in the following words writ
ten by hint in his report to the trustees in 1908:
Every graduate of the Agricultural and Mechanical /~s it was then
caiieg who returns to the farm and increases its productive capacity
increases the productive capacity of the State and thereby adds to its
total wealth.... Nearly all schools for Negroes are well equipped for
mechanical training. Every Southern State has spent on an average ten
times as much money for mechanical training asfor agricultural train
ing, notwithstanding the fact that less than one per cent of Negroes are
engaged in mechanical pursuits, as against 90 per cent in agricultural
pursuits. It is hoped that North Carolina, being the most progressive
Southern State, will be the first to remedy this serious defect in
Negro education by appropriating sufficient funds for a modern agricul
tural building at the Agricultural and Mechanical College for the Color
ed race.2
The building spoken of in the above quotation was obtained and was called
Nobel Hall. President Dudley faced trying conditions, economic, educational,
and political. Despite his many difficulties, he was far from becoming de
spondent. His hardships stimulated and inspired his whole career to that of
a life full of activity.
James B. Dudley was born into slavery November 2, 1859 at Wilmington,
North Carolina. His father, John Bishop Dudley was a skilled and highly
regarded carpenter, while his mother, Annie Hatch Dudley, though uneducated,
was ambitious. The parents were owned by Governor Edward B. Dudley (1789—
C. Newbold, Five North Carolina Negro Educators (Chapel Hill, 1939),
21b id.
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1855), one of the most famous and progressive of North Carolina governors.
Under the governor’s influence “Jimmy” Dudley was sent to school early. Be
fore the beginnings of public schools, Jimmy had private teachers. One, a
Miss Ella Hoper from New England, was intensely interested in his progress.
Little Jimmy was much ahead of all the boys of his race of the saarie age.
After a time, he was sent to the Institute for Colored Youths in Philadelphia,
Pennsylvania, and after that to Shaw University at Raleigh. Although stu
dious, Jimmy often got into mischievous pranks for his keen sense of humor
never deserted him. However, his professors were fond of him and praised his
work. At the age of 21, 1880, Dudley received his certificate to teach, and
was appointed principal of the Peabody School in Wilmington, in which capacity
he served for fifteen years, serving in extra—curricular affairs, religious,
social, civil, economic, and political as well. A member of the Republican
Party, Dudley was elected to the National Rep~ib1ican Convention of 1896.
James Dudley and Suaan Wright Sampson of Wilmington were joined in holy
wedlock in 1882. Susan was well educated, and had attended Wilberforce Uni
versity-. One of the major events of Dudley’s life was his becoming president
of the Agricultural and Mechanical College (later the Agricultural and Tech
nical College).1
The following quotation shows President Dudley’s keen interest and expert
knowledge of North Carolina farms:
(1908) ‘The Negro in North Carolina owns 53,996 farms, or 7.2 per
cent of the total number of farms in the State. These farms contain
2,894,200 acres of land, or 7.6 per cent of the total farm acreage of
the State. If the production of the Negro farms in North Carolina could
be increased $1.04 per acreA it would increase the productive capacity
of the state by $4,0OO,000’~
id.
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To increase the produàtive capacity of the State and to add to its
wealth, to help to raise it out of its poverty and backwardness, to place
it in front rank of progressive states through the trained energy and in
telligence of its youth-—these were Dudley’s aims and dreams, and to
their realization he now completely devoted himself.
James Dudley transformed the Agricultural and Mechanical College into a
modern plant of thirteen buildings——new dormitories, a central heating plant,
a lau~1dry, farm buildir~s, a garage, a large dining hail. Five of these
buildings were fireproof. The faculty was increased from eight to forty-six;
the enrollment increased from 58 to 467, while the summer session carried
500. At that time the college site covered 100 acres of land. It was a
million—dollar plant.
During the World Crisis of 1917, Dr. Dudley spurred his people to the
cause of America and the Allies. In an address at that time he. said:
Nowhere in the world has any race of people under similar circum
stances shown such loyalty to its country as has the Negro race, and this
rich heritage which is ours, during the time when the country is in one
of the greatest crises of its history, must not be reflected upon by any
of us. In every war and conflict that our country has engaged in, we
have as a race been loyal; and I do not think it fitting that any of us
should at this time, when our country needs our patriotism more than ever,
air our grievances. This is not the time to discuss our racial conflicts.1
Inspired thus by its leader, the Agricultural and Technical College became
a virtual military training camp with the distinction of training more colored
soldiers than any other land grant college. Dr. Dudley became the best in—
termediary between white and colored in North Carolina. With equal facility
he reached out with unusual effectiveness in his contact with both. At the
same time he did not fail or misrepresent either group. He handled his
problems with amazing diplomatic skill. He possessed great wisdom and a. heart
that was both great and true. He has been likened to a brave soldier, fighting
1Ibid.
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a good fight and falling at his post. His fidelity and generalship was that
of a master gardener who “had completed his day’s work, surveyed the labor
of his industrious hands, and laid him down to rest.”
His was a busy life which spanned the dark days of slavery, reconstruction
days, and the beginnings of a new era. He dedicated his immense strength to
a fight of liberation for his race. His face, continuously turned toward the
sun, faith in God pointed the way, and he followed.2




A review of the progress of an educational unit is not only of paramount
importance, but the historical survey makes a very interesting stud~r for the
use of posterity. Greensboro, a key city of North Carolina, has been a lead
ing example in the history of education in North Carolina, a state that has
always given the best to education, and that has always been a leading example
in the South. After a general view of the background, the portrait has been
narrowed down first to the city of Greensboro, then to the colored American
group within the city.
It has been fascinating to note the steady progress from no schools or
a clandestine system to an intricate system of public schools, church schools,
and state colleges. The Negro, himself, made no small contribution to this
tremendous advancement. The progress was facilitated by his eagerness to get.
ahead, no matter what the age.
Among the leading contributors were: James B. Dudley who with great vision
and imagination built up The Agricultural and Technical College; Frank Trigg
who did likewise for Bennett College; Dr. Charles H. Moore who was a pioneer
in the field of the parochial schools. There were many, many men and women
who expended tireless efforts to the expansion of this vase educational pro
gram, but space does not allow the biographical sketch of all of these char
acters. These men have seared the memory of posterity in throwing on the
torch of learning, blazing with the intensity of earnestness as they passed
into the Great Beyond.
The fruits of their ardent labor are the attractive modern schools that
enrich the city of Greensboro today~ Bennett College, The Lutheran College,
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The Agricultural and Technical College of North Carolina, the Percy Street
School, the Washington Street School, etc. The history ofthese schools
roads like a story book. The growth of the schools was not as miraculous
as the swift moves made by the educators responsible for that rapid growth.
Bennett College started as a senlinary in 1878. Although originally, the
school was built for local students, it is now devoted to the higher education
of Negro women. In 1930, the year the first college students graduated, Ben
nett College received an “A’s rating. It was admitted as a member of the
Pjnerican Association of Collegiate Registrars, and in 1934 it was admitted
to membership in the Association of American Colleges. The campus has forty
acres of land, and the building program for the past twelve years has ap
proached a figure of over a half—million dollars. The Bennett College Nursery
School is a very new idea that attracted the attention of the General Education
Board to the extent that a ~lO,OOO grant was made with which to make concrete
this modern project.
The graduates of Bennett speak for its worth. There have been doctors,
dentists, college profeesors, farmers, ministers, etc., numbered in the list.
The Agricultural and Technical College, fc~inded as the Agricultural and
Mechanical College, was chartered March 9, 1891, by an Act of the General
Assembly of North Carolina. The institution started first for boys, and later
became co—educational. The enrollment approximates one thousand, and the
plant is valued at ~l,8DO,OOO.
Outstanding in the development of this institution is the nan~ of James
B. Dudley. His educaticn was rare in his day, and he was not satisfied until
he had placed his all before his fellowmen in order to spread the advantages
among the race. His wor.~ led him within the white group as well as the colored.
Both groups he treated with equal facility. James Dudley became the mediator
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between the two groups. He was accepted as an authority on the educational
problems of the colored group. Whenever A. and T. College is mentioned, the
name of “Dudley” automatically goes with it.
The World War crisis of 1917 sped A. and T. College to the cause of the
Colors. It became the largest training college for colored soldiers. The
Agricultural and Technical College received its “A” rating in 1937, and in
1940 a graduate division was added.
Lutheran College presents a quiet, reserved picture of an institution
devoted exclusively to the education of confirmed members of the Lutheran
Church preparing for the ministry in the Lutheran Synodical Conference for
colored. The college is supported by other divisions as: the Junior College
and the Academy.
This college helps to enhance the brilliant picture of education for the
colored group in Greensboro. An extensive list of courses of study has been
classified within to give an idea of the variety of courses offered the
student standing on the threshold of one of the most important ventures of
his life——preparation of his life’s work.
Public school education has received as much enthusiasm from educators
as the private education. The name that comes to one’s mind first for this
class of schools is Charles H. Moore. As his efforts brought results, his
dream of a graded school for colored children was realized. The first graded
school building wasbuilt on Percy Street in Greensboro in 1880. Another was
later built in the section called “Warnersville”, and one in the eastern
section on Washington Street.
These various schools have been described in detail in order to denote
the progress made in Greensboro, North Carolina in the field of education for
the colored group. It has been no small matter to the pioneers who started
with hands practically empty. It is easy enough for one of today to admire
1, [IL~
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these buildings and equipment, to praise the fortunate graduates, but it takes
a thinking, intelligent person to really breathe with these forerunners, and
thank our God for men like them-—men like Dudley, Moore, Trigg, and others.
Education, the light of understanding, a factor so necessary in this war-
torn world, has had within her bosom countless scions whose achievements no
race could be ashamed of. Just as these men, minutely described within, took
care of the sona of tomorrow in Greensboro, thinking race men were doing
likewise elsewhere.
Wither shall the American Negro turn? To the path that these educators have
pointed to. They should consider themselves extremely fortunate to have had a
beaten path made for them. ~ll the more they, the youth of today, should be
tenacious in making use of the educational equipment of value placed before
them to receive their mark of learning. The pioneers made the call. They are
waiting for the youth o~ today to answer. The numbers that this survey shows
to be taking advantage of the steady progress, indicate that the pioneers
might well be pleased with their educational guiding light, fully realizing
that it was not in vain.
This realm of the educated, these inmiortals to whom this survey is dedi
cated, bear the mark of a group that started out in the darkest of days. The
mark is the outstanding contribution of the A~nerican Negro. This fact with
an unflinching faith in God has been the saving grace of a race that has burst
forth into the shining light of knowledge. No obstacle has been tao tough,
no barrier unsurmountable. An intense thirst for knowledge, as was manifest









All activities and experiences which pupils engage in under the super
vision of the school are to be regarded as the curriculum offered by the school.
Some activities and experiences are organized and carried on in class and
others are organized and carried on outside of the class; those carried on in
class are to be known as “In Class” activities and those carried on out of
class are to be known as “Extra Class” activities. This bulletin covers only
the “In Class” actjvit~es. The “Extra Class” activities are included in the
Hand Book published by the school.
Proposed Schedule Cards
At the close of each semester pupils are asked to fill out a card which
calls for their listing the courses which they plan to carry the next ensuing
semester. To do this in the most intelligent and profitable way the indi
vidual pupil should se:.ect and list those subjects that best accord with his
own general plans for his entire four year period of high school education.
This means that each pupil should be generally acquainted with the entire
program of offerings of the school, including the subjects that he will be
required to take and the list of elective subjects from which he is free to
make selections according to his own choice.
This bulletin is prepared as a guide to help pupils in acquiring a full
knowledge and understanding of the “In Class” experiences available in the
school for the full four year period.
Requirements for Graduation
A minimum of sixteen standard units of credit are required for graduation
from the Greensboro High Schools as follows:
English 4 Units
American History 1 Unit
General Science 1 Unit
Mathematics 1 Unit
Elective 9 Units
it least eight units of credit in addition to English must be earned in
not more than four subject fields. All approved courses carried with class
instruction for at least 120 clock hours and representing satisfactory attain
ment will be accepted for credit. In addition to the oourses named above,
subjects in the follaw~ng fields will carry recognition:
French Social Science (Including Guidance)
Business Education Industrial Arts
Diver sified Agriculture
Occupations Latin
Home Economics Physical Education
Trades Art
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A half unit of credit will be allowed for First Class Rank Attainment in
Scouting and a full unit for Eagle Rank.
The course in Health and Physical Education is required and must be carried
by each pupil during his entire time of enrollment in the school. Credit is
granted for this course but this credit must be over and above the minimun
16 graduation units mentioned above.
Required work must be taken on regular schedule and elective subjects must
not replace the carrying of this required work in its proper and regular se
quence.
Laboratory Fees
It is the policy of the Board of Education to supply the equipment and
furnish the instructional service; pupils are expected to pay a small fee to
cover the cost of supplies and upkeep. This does not contemplate the fur
nishing of materials for garments and other materials in the home economics
laboratories or the wood for the construction of projects in industrial arts
courses. Materials ~or those are to be supplied by the pupil himself.
The fees paid are to cover the cost of laboratory and experimental supplies.
The fees paid in Health and Physical Education are to cover the cost of soap
and towel service.
Pupil Load
The normal load for a pupil is from 20 to 24 recitation periods per week,
not including Physical Education. Normally, a pupil may carry 4 full-time
subjects and two part-time subjects not including Physical Education. A
pupil should not take more than 3 part-time subjects at any semester and his
total load should not exceed 24 recitation periods per week, not including
Physical Education. Any exception to this would have to be done by special
permis sion.
Double Assignments
By “Double Assignments” is meant: Tálcing two courses in the same depart-
ment concurrently or during any one semester. For example: Taking English 1
and English 2 during the same term would constitute a “double assignment” in
English. NO PUPIL WILL BE PERMITTED TO TAKE A DOUBLE ASSIGNMENT UNLESS TIE
HAS MAINTAINED AN “A” AVERAGE IN ALL PREVIOUS COURSES IN THE DEPARTMENT.
(Under no circumstances will pupils in 1st, 2nd, 3rd and 4th semester classi
fication be permitted to take double assignments.)
Curriculum Outline for “In Class Activities”
On the following pages will be found an outline of subjects that are of
fered during the 8 semesters of the 4 year period that a pupil spends in high
school. Some of these subjects are required while others are elective. Some
of them cannot be taken until certain pre—requisite courses have been taken,
while others may be taken without regard to any pre—requisite courses, lab
oratory fees are required for some courses but not required for certain other
courses. Soi~ courses meet 2 or 3 times per week while others meet 5 times
per week or more. Some courses yield -~ units credit per semester and other
courses yield ~ and 3/4 units of credit per semester.
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The outline is so arranged that at a glance the above information is
revealed about each subject. For example: English 1 is re~uired; it meets
5 times per week; no laboratory fee is required; it yields ~ unit of credit per
semester; no previous courses are specified as pre—requisite courses. (The
figure 1 in the parenthesis refers to further information explained in
Note 1 on page 12.)
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CURRICULTJM FOR FIRST SEMESTER PUPILS
— No. Periods *Lab. Fee *Units Credit -
Subjects *Required - Per Week Required - Per Semester Prerequisites
English 1 Yes (1) 5 No None
Math • 1 No (2) 5 No None
Gen. Sci. 1 Yes 5 Yes None
Civics 1 No (3) 5 No None
Home Ec. 1 No 2—3 Yes * None
Indus. Arts 1 No 2—3 Yes * None
Agriculture 1 No 2—3 Yes * None
Music 1 1~10 2—3 No * None
Band 1 No 2-5 Yes (4) ~ (4) None
Diversified
Occupations 1 No (5) 5 (5) No 3j4 None
Phy. Education 1 Yes 2—3 Yes (6) * None
Dramatics 1 No 2—5 No 0 (7) None
Art 1 No 2—3 Yes 1 (8) None
Trades 1 No 15 Yes 3/4 (8) None
*Figures in parenthesis refer to explanatory notes beginning on page 44.
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CURRICULUM FOR SECOND SEIV~ESTER PUPILS
NO. periods *Lab. Fee *Units Creditt -
Subjects - *Required Per Week Required - Per Semester Prerequisites
English 2 Yes (1) 5 No ~- Eng. 1
Gen. Math. 2 No (2) 5 No Math. 1
Gen. Sci. 2 Yes 5 Yes Sci. 1
Civics 2 No (3) 5 No Civics 1
Home Ec. 2 No 2-3 Yes * None
Indus. Arts 2 No 2-3 Yes I None
Agriculture 2 No 2—3 Yes * None
Music 2 No 2-3 No * None
Band 2 No 2-5 (4) ~ (4) None
Diversified
Occupations 2 No (5) 5 No 3/4 (8) None
Phy. Education 2 Yes 2-3 Yes (6) None
Dramatics 2 No 2—5 No (7) None
Art 2 No 2—3 Yes * (8) None
Trades 2 No 15 Yes 3/4 (8) None
*Figures in parenthesis refer to the explanatory notes beginning on page 44.
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CURRICULUM FOR THIRD SEMESTER PUPILS
—~ No. Periods *Lab. Fee *Unjts Credit
Subjects *Required Per Week - Required Per Semester Prerequisites
English 3 Yes (1) 5 No Eng. 1,2
Algebra 3 (2) 5 No Math. 1,2
Biology 3 No 5 Yes Sci. 1,2
World Hist. 3 No 5 No Civ.. 1,2
Ho~ne Ec. 3 No 2—3 Yes None
Indus. Arts 3 No 2—3 Yes None
Agriculture 3 No 2—3 Yes None
Music 3 No 2-3 No -~ None
Band 3 No 2—5 (4) *-~. (4) None
Diversified
Occupations 3 No (5) 5 No 3/4 (8) None
Phy. Education 3 Yes 2-3 Yes (6) None
Dramatics 3 No 2—5 No ~ (7) None
Art 3 No 2—3 Yes ~ (8) None
Trades 3 No 15 Yes 3/4 (8) None
The Figures in parenthesis refer to explanatory notes beginning on page 44.
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CRICUT~TJ1~I FOR FOURTH SEMESTER PUPILS
-. No. Periods *Lab. Fee *Units Credit -
Subjects *Required Per Week Required Per Semester Prerequisites
English 4 Yes (1) 5 No Eng. 1,2,3
Algebra 4 ~2) 5 No Math. 1,2,3
Biology 4 No 5 Yes Sci. 1,2,3
World Hist. 4 No 5 No Hist. 1,2,3
Home Bc. 4 No 2-3 Yes None
Indus. Arts 4 No 2-3 Yes -~ None
Agriculture 4 No 2-3 Yes * None
Music 4 No 2-3 No * None
Band 4 No 2-5 (4) -~-—-~ (4) None
Diversified
Occupations 4 No (5) 5 No 3/4 (8) None
Phy. Education 4 Yes 2-3 Yes (6) None
Dramatics 4 No 2—5 No (7) None
Art 4 No 2-3 Yes ~- (8) None
Trades 4 No 15 Yes 3/4 (8) None
The figures in parenthesis refer to explanatory notes beginning on page 44.
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CURRICULUM FOR FIFTH SEMESTER PUPILS
No. Periods *Lab. Fee *Tjnits Credit











































































































The figures in parenthesis refer to explanatory notes beginning on page 44.
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CURRICULUM FOR SIXTH SE!~I1ESTER PUPILS
~. Periods *Lab. Fee *Units Credit --
Subjects -~ *Required - Per Week - Required Per Semester Prerequisites
Engliish 6 Yes (1) 5 No Eng.1,2,3,4,5
Plane Geom. 6 No (2) 5 No Math. 1,2,5
Chemistry 6 No 5 Yes Sci. 1,2,5
History 6 No 5 No Hist. 1,2
French 6 No 5 No ~- Fr. 5
Home Bc. 6 No 5 Yes None
Indus • Arts 6 No 5 Yes ~- None
Agriculture 6 No 5 Yes None
Music 6 No 2-3 No * None
Band 6 No 2-5 (~) *-~ (4) None
Diversified
Occupations 6 No (5) 5 No 3/4 (8) None
Phy. Education 6 Yes 2-3 Yes (6) None
Dramatics 6 No 2-5 No (7) None
Bus. Education 6 No 5 Yes ~- (8) Bus. Ed. 5
Art 6 No 5 Yes ~ (8) None
Trades 6 No 15 Yes 3/4 (8) None
The figures in parenthesis refer to explanatory notes beginning on page 44.
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CURRICULUM FOR SEVENTH SEIViESTER PUPILS
No. Periods *J~b. Fee *Units Credit









































































































The figures in parenthesis refer to explanatory notes beginning on page 44.
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CURRICULUM FOR EIGHTH SEMESTER PUPILS
No. Periods *Lab. Fee *Units Credit
Subjects *Requirod Per Week Required Per Semester Prerequisites
English 8 Yes (1) 5 No Ens. 1,2,3,4,
5,6,7
Physics 8 No 5 Yes Sci. 1,2,7
History 8 Yes (3) 5 No Hist. 1,2,7
French 8 No 5 No Fr. 5,6,7
Home Ec. 8 No 5 Yes None
Indus. Arts 8 No 5 Yes None
Agriculture 8 No 5 Yes None
Music 8 No 2-3 No None
Band 8 No 2-5 (4) ~ (4) None
Diversified
Occupations 8 No (5) 5 (5) 3/4 (8) None
Phy-. Education 8 Yes 2—3 Yes (6) * None
Dramatics 8 No 2—5 No (7) None
Bus. Education 8 No 5 Yes ~ (8) Bus.Ed. 5,6,7
Art 8 No 5 Yes ~- (8) None
Trades 8 No 15 Yes 3/4 (8) None
*The figures in parenthesis refer to Explanatory Notes beginning on page 44.
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EXPLANATORY NOTES
(1) Four units of English are required for graduation. See note 7 below also.
(2) Only one unit of Mathematics is required for graduation. No specifica
tion is given as to what this unit should be, however, the course in
General Mathematics is strongly recommended both as a pre-requisite for
other courses in Mathematics and as a general practical Mathematics course
for the pupil who does not plan to do further work in Mathematics.
(3) Only one unit in History is required for graduation. This unit is speci
fied as .p,jnerican History which is offered in the 7th and 8th semesters.
It is strongly recoi~znended, however, that 1st year pupils take the course.
in civics and citizenship. Even if a pupil does not take the civics dur
ing the time he is in the 1st and 2nd semesters it seems desirable that
it should be taken at a later time in the high school before graduation.
(4) Pupils taking band work are required to own their own instruments except
that a few of the more expensive instruments may be rented from the school
supply office. The maximum credit in band work allowed toward graduation
is 2 units.
(5) Diversified Occupations courses vary from year to year according to the
int.erst of pupils and the training opportunities available in the com
munity. Some of the usual courses offered are: Nursing, Automobile
Servicing, Tailoring, Embalming, Shoe Repairing.
Only a limited number of pupils can be enrolled in Diversified Occupations
courses and they must have special approval from the principal and the
coordinator to elect Diversified Occupations course.
(6) All pupils are required to enroll in the course in health and physical
education as a matter of personal and individual health need. Health
records are kept on each individual so that the health and physical edu
cation service is adjusted to the specific needs of the individual pupil.
A small fee is required to cover the cost of suap and towel service.
(7) After a pupil has participated in Dramatics, Debating, or public speaking
activities successft.lly for two or more semesters he may elect to continue
the activity for one year as a regular full time course in Speech Arts.
In such a case the pupil would receive regular English Credit for the
activity and would not be required to take other required English courses
during the semesters that the Speech Arts activities are being carried
for credit. Only- pupils may be enrolled in the Speech Arts courses who are
approved by the Dramatics teacher or the Debating teacher. In all oases
those that are apprcved must have had a high average in other English
courses and must have also shown evidence of special interest, talent,
and achievement in Speech Arts activities before electing the course for
credit. Not more than one unit of credit will be allowed for Speech Arts
activities.
Journalism is to be taught as a part of the English course during the 5th
or 6th semesters. The staff for publication will be chosen each year from
these English classes. After a pupil has participated for one year as a
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staff member in the publication of the school paper, he may by special
approval, be exempt from the 7th and 8th semester English courses and
continue his activity in Journalism and receive one unit of English credit
for the activity. In all such cases, however, approval must be granted
by the Journalism teacher and the pupil must have had a high average in
other English courses and must have shown evidence of special interest,
talent, and achievement in Journalism before being approved for graduation
credit for the activity.
(8) Not more than two units of credit in Art, Business Education and Band will
be counted toward graduation. Not more than three units in trades, Di
versified Occupations, and Vocational Home Economics will be counted to
ward graduation.
46
Chart Showing the Progress of the Secondary Schools, Greensboro, N. C.
1926—1927 1934—1935
Enrollment 254 Enrollment 733
No. Teachers 13 No. Teachers 23
1927—1928 1935—1936
Enrollment 348 Enrollment 688
No. Teachers 14 No. Teachers 25
1928—1929 1936—1937
Enrollment 490 Enrollment 746
No. Teachers 17 No. Teachers 26
1929—1930 1937—1938
Enrollment 658 Enrollment 701
No. Teachers 23 No. Teachers 26
1930—1931 1938—1939
Enrollment 623 Enrollment 673
No. Teachers 25 No. Teachers 26
1931—1932 1939—1940
Enrollment 666 Enrollment 748
No. Teachers 27 No. Teachers 26
1932—1933 1940—1941
Enrollment 716 Enrollment 807




Curriculum for 1941—1942: English, Mathematics, General Science, Civics,
History, Home Economics, Industrial Art, Agriculture, Music, Band, Physical
Education, Dramatics, Trades, Diversified Occupations, Commercial Education,
Nursing.
1926-1927 All teachers had bachelor’s degrees.
1941-1942 Number of bachelor’s degrees 19
1941—1942 Number of Master’s degrees 12
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Accredited by the North Carolina Department of Education in 1927
Accredited by the Southern Association in 1931
Number of N.Y.A. students - 25.*




Presidents: 1st W. J. Parker
2nd Dr. Edward 0. Thayer
3rd Rev. Wilbor Fletcher Steele
4th Dr. Charles M. Grandison
5th Rev. Jordan D. Chavis
6th J. E. Wallace
7th Frank Trigg
8th 0. 0. Jones
President Wallace, 1915—1920
Buildings: 3 brick, 2 frame
(industrial, arts, & laundry)
Faculty: 16
Faculty: (holding degrees 5)
Curriculum: First grade to college
College: English, physics, geometry, Latin, French, German, History of
Europe, Economics, Sociology, Chemistry, Botany, Zoology, Bible,
Logic, Ethics, Philosophy, Psychology, Physical Culture
College Preparatory: English, classics, algebra, geography, Latin, physiography,
botany, chemistry, physics, History of Bible, ancient history,
modern history, music, physical culture.
Normal: English, classics, algebra, geography, history, civics, Bible,
botany, physiology, Latin, drawing, manual arts, domestic arts,
education, psychology, practice teaching methods, school manage
ment, school law, physical culture.
Grades: Elementary: Reading, Language, writing, numbers, arithmetic, geography,
supervised reading, history, writing, manual arts, domestic,
spelling, music, drawing, Bible.
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President Frank Trigg, 1920—1921
Buildings: 6
Faculty: 17
Faculty with degrees: 7
President D. D. Jones, 1928
Buildings: 9 brick, 2 frame
Faculty: 20
Degreed Faculty: 13*
*Historical Date from Bennett College, 1942.
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LUTHERAN COLLEGE
First President — Rev. Nils Bakke, 1905—1911
5
(Teachers made up the administration: Rev. Nils
Bakice, Mr. M. Lochner, Mr. F. W. Wahiers, Mr. J. P.
Smith, and Mr. H. W. Gross,)
Number of students 120
All teachers held ba.cheor’s degrees.




A three-year course in theology was offered.






1 (two houses rented off campus to house students)
6
(Teachers made up the administration. The names are
as follows: Prof. Fredrick Berg, Mr. A. E. Kunzinann,
Mr. H. N. Wittchen, Mr. W. G. Schwehn, Mr. H. Voltz,
Mr. E. Chulke.
The same as above; gradual improvement was made as
the schools in North Carolina progressed.
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Fourth President - Dr.H. Nau, 1925-1942
3
8
President, Dr. H. Nau; Secretary, Mr. H. Neibohm;










(Teachers made up the administration: Mr. J. P.
Smith, Mr. F. C. Lonkenau, Mr. J. E. Shulfelt, Mr.
W. M. Roeig, Mr. Theodore Pennegurb, Mr. J. B. M.














College and Theology 55
High School 55
Curriculum for High School and College: (Language, Mathematics, Science,
History, Religion.)
College and Theology department was accredited.
The College is supported by the Lutheran Church approximately *12,000 a year.
No. of NYA students 15 (Around *700 or $800 a year given for student
aid by NYA.)
1930 College work was started
1932 First students finished Junior College.*
*Lutheran Historical Data, 1942.
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A. & T. COLLEGE
The Founding
Legal Provisions
It was in the year 1591 that the State Legislature of N. C. passed the
law establishing what it denominated “The Agricultural and Technical College
for the Colored Race”. The leading object of the institution was stated in
broad and ample terms to be to “teach practical agriculture, the mechanic
arts and such branches of learning as relate thereto, not excluding academ
ical and classical instruction.
The first board of trustees, elected by The General Assembly consisted of
the following members:
1. J. M. Early
2. Hugh Gale*
3. johnS. Leary*
4. W. H. Pace
5. C. H. Moore*
6. W. B. McKay
7. J. W. A. Paine
8. S. M. D. Tate
9. W. H. McClure
In the year 1891-92, the first classes were held at Shaw University in
Raleigh. That year, there were about 30 students. The following teachers
were employed:
Salary
Professor of Mechanics H. E. Kemball $78.00
Professor of Agriculture W. F. Massey 53.00
Professor of Horticulture J. R. Chamberlain 53.00
Professor of English A. B. Vincent 40.62
President Crosby’s Administration
On may 25, 1892, this board elected as first president of the institution,
Mr. John 0. Crosby. The following year, 1892—93, the instructional work of
the college was continued at Shaw University with Professor Moore becoming in
structor in English, in place of Professor A. B. Vincent.
The first program of study for the College, President Crosby presented to
the meeting of the Executive Committee which was held at Greensboro on June 21,
1893. This consisted of the following:
1. Language and literature embracing English grammar, elocution, com
position and rhetoric, history, economics and general literature.
1st District P. 0. Aulander, N. C.
2nd District P. 0. Elizabeth City
3rd District P. 0. Fayetteville
4th District P. 0. Raleigh
5th District P. 0. Greensboro
6th District P. 0. Wilmington
7th District P. 0. Kidsville
8th District P. 0. MOrganton
9th District P. 0. Hayesville
Position Name
*Gale, Leary and Moore were Negroes.
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2. A course in penmanship and industrial drawing embracing free hand,
mechanical and architectural drawing, designing and clay modeling.
.3. A course in tool instruction embracing joinery, parquetry, wood
carving, wood turning, pattern making, molding, casting, soldering, brac
ing and vise and machine shop work.
4. A course in mathematics embracing arithmetic, algebra, geometry,
trigonometry, surveying and bookkeeping.
5. A course in science embracing chemistry, geology, physics, physiol
ogy-, botany, mechanics, steam engineering and applied electricity.
The staff in 189.3 consisted of Rev. John 0. Crosby of Salisbury, president
and teacher of history-; Professor Charles H. Moore of Greensboro, Vice—presi
dent and teacher of English; Dr. J. E. Dellinger of Raleigh, teacher of
chemistry; and Mr. H. H. Falkener of Warrenton, bursar and assistant in Eng
lish. The enrollment was thirty-seven. There were an administration building,
a dormitory and several barns erected on the site of the present college.
In 1896, President Crosby resigned and he was succeeded by Mr. James B.
Dudley- of Wilmington, N. C.
President TJudley’s Administration*
The curriculum had expanded and included now: architectural engineering,
mechanical engineering, blacksmithing and wheel wrighting, brick laying and
plastering, broom making, woodworking, lighting and plumbing, machine shop
practice, photography, shoemaking and tailoring.
Students
Number of attendance regular session 527
Number of attendance 1st session Summer School 438
Number of attendance 2nd session Summer School 133
Total . 1.098
The addition of new buildings on the campus brought the total number to 8 and
the plant had an attached value of $1,250,000.
Faculty
Faculty members holding Doctorate degrees 2
Faculty members holding Master’s degrees 3
Faculty members holding Bachelor’s degrees 17
Faculty members without degrees 5
27
Administration
There were 12 members of the administration in 1924. They included
president, bursar, superintendent of greenhouse, physician, registrar, steward,
secretary-treasurer, director of agricultural department and secretaries.
1924-1925. on information taken from The Bulletin of A. and T. College,
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At the death of President Dudley in 1925, Dean F. B. Bluford was elected
president.
President Bluford’s Administration
The curriculum of The Agricultural and Technical College now consists
of courses in biological sciences, business administration and Economics,
Chemistry, commercial education, English, general sciences, social sciences,
modern languages, mathematics and trades.
Students
Total enrollment 1940—1941 959
Extension Division 90
Summer Quarter, grathate students 61
Summer ~uarter, excluding duplicates 443
1,553
Buildings
There are now thirteen (13) main buildings on the campus.
Faculty
Faculty members holding Doctorate degrees 6
Faculty members holding Master’s degrees 24
Faculty members holding Bachelor’s degrees 24
Faculty members without degrees 5
59
Members of the adthinistrat ion 34
Total
Contributions
Scholarships for teachers to study:
Year Axnount of Scholarship Recipient
1927 ~l200 Mr. Snead
Dean of Agriculture
1927 1200 D. K. Cherry
1938 1800 Donald Wyatt
Social Science
1940 1400 Constantine Dean
Library Science
1940 1600 M. B. Towns
Chemistry
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1941 ~18OO R. E. Martin
History
1941 1800 II. J. Green
Chemistry
N. Y. A. Scholarships are awarded to approximately 100 students annually.
A. and T. College has been receiving N. Y. A. funds since 1935.
Year 1941-1942, A. and T.’s quota was $8,028.
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Historical Excerpt from Letters of Dr. Moore to Author
During the existence of slavery in the eleven southern states, when the
Civil War ended in April, 1365, thereby abolishing slavery throughout the
United States, according to historical record, there were about between 3
and 4 hundred thousand slave holders, who owned about 4,000,000 slaves. The
remaining portion of the population in the southern states comprised the so—
called “poor class” of whites.
During the slavery period in the South, there was no public school system.
The slave aristocracy sent their children to private schools; and the children
of the “poor whites” were not much better off in getting an educational train
ing than the children of the slaves with this exception that it was illegal
and a criminal offense for any one to teach a Negro slave how to read and
write.
After the Civil War, according to the laws passed by the U. S. Congress
in 1865 and 1866, no seceding southern state was allowed to be restored to
the Union unless it formed and established a new constitution, according to
the laws enacted by the congress for the requirement of restoration to the
Union.
During the framing of the new constitutions of the seceding southern states,
the public school system was included in the different state constitutions
for the first time in their history.
Missionary Schools
Before the framing of the seceding southern states new constitutions were
completed and approved of by the U. S. Congress, northern men and women were
sent as teachers into the South, by the different church denominations arid
benevolent societies to open schools for the children of the recently eman
cipated slaves.
A Quaker friend whose name was William Warner of Philadelphia, Pa., pur
chased about one hundred acres of land in the immediate suburbs of the southern
section of the town of Greensboro in 1866 where most of the recently freed
slaves resorted to live, lie had the tract divided into lots of the dimension
of 50x125 feet, which he sold on reasonable terms to the colored people so
as to encourage them to become thrifty and buy homes. The community was
called “Warnersville” in the name of the philanthropist, Mr. Warner.
The Quakers, therefore, or the Society of Friends, headquarters in Phila
delphia, Pa., were the first Northern denomination to send teachers to Greens
boro, N. C. about 1867 or 1868. Next followed the Freedmen’s Aid and the
Southern Educational Society of the Methodist Episcopal Church, headquarters
in Cincinnati, Ohio; and the Freedmen’s Aid under the Presbyterian Church,
headquarters in Pittsburgh, Pa. Parochial schools were opened in the churches
of these two denominations, around 1870—1872, which had previously been es
tablished in Greensboro, a year or two after the close of the Civil War.
The Northern Lutherans in 1884 built a church in the section known as
Warnersville, and also opened a parochial school therein, Two private schools
during this period were started and taught for a limited time in Providence
Baptist Church and in what was named at the time Boone’s Chapel of the A. M. E.
Church on Regan’s Street.
The Public School System
When the population of greensboro was estimated to be in the neighborhood
of 2,000 residents, one third of whom were colored, the town was chartered
by the state legislature to become a city. And in accordance with the new
constitution the public school system was originated. The city board of
education, therefore, not being financially able at the time to erect build
ings for the school chidren of both race groups, made arrangements with the
Northern Presbyterian Board and the Society of Friends to cooperate with them
in continuing the instruction of the colored pupils in the respective places
where they had been taught before the State of North Carolina had inaugurated
the public school system in accordance with the new constitution. In the fa]. 1
of 1878, Charles H. Moore of Raleigh, N. C., a recent graduate of Amherst
College, Amherst, Mass., was elected principal of the graded school. There
were only three teachers, including himself trying to teach 150 pupils in the
same room under the same roof in the St. James Presbyterian Church, where the
parochial school originated years previously.
After rendering service to the best of his ability for two years, under
such unfavorable conditions, the principal was successful in his appeal to the
City Board of Education to enact a se~a rate building for the colored graded
school children. It was a brick building of one stozy and three rooms situated
on Percy Street, the first graded school building colored children in the
State of North Carolina, erected in the year 1880. The Freedman’s Aid Society
transplanted its parochial school, formerly taught in the basement of St.
Matthews M. E. Church, to new quarters, in the eastern section of the city,
on a 40 acre site in 1878, and was the donor of $10,000.00 with which a large
four-story brick building was constructed. It was a boarding school of 75
students, coeducational. Professor Edward 0. Thayer, Boston, Massachusetts,
was its principal, and associated with him were two or three other teachers.
After serving three or four years as principal, Professor Thayer was
called to Atlanta, Georgia, where he was elected the first president of Clark
University. His successor at Bennett Seminary was Professor Wilbur F. Steele
of Boston, Massachusetts.
As the population oi~ Greensboro increased, naturally the school children
increased, owing to the extension of the city liinits, etc. Consequently,
four more rooms were added to the three-room building on Percy Street, and
another graded school was established in another or southern part of the city
to accommodate the school children in that coimnunity often ktaown as
villa.” As the years rolled on, and in the meanwhile the city l~iits were
being extended, and its pop~.tlation increased, more school room became necessary
for its colored school children, as well as for the whites. Therefore, Greens
boro found it necessary to erect the following buildings for its colored school
children: A *40,000 primary building on Washington Street, in the eastern
part of the city; a *50,000 building on Lindsay Street to take the place of
the one on Percy Street where the first graded school was founded; a $15,000
primary building in the eastern section, known as “Jonesboro”; a $200,000
graded school building in the southern section, also a $15,000 primary in the
same region; and a $250,000 high school structnre on fifty acres of land in
the eastern part of the city. In the public school system there are twelve
school buildings, and the enrollment of the school population is 3,400.
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Continuation of Bennett College
Professor Steele having served as principal of Bennett Seminary for seven
years resigned and Rev. C. N. Grandison was elected President of Bennett which
had been chartered as a college by the State Legislature in 1889.
Under the administration of five presidents, Bennett was operated as a
co—educational institution until 1926, when through the joint action of the
Board of Education and Wonien’ s Home Missionary Society of the Methodist Epis
copal Church, It was made a college for the higher education of colored
women only.
The number of students at the opening in 1926 was ten. The present en
rollment is 315. The number of graduates since 1926, 237; buildings, 20 of
the most modern and beautiful architecture. The physical equipment has an
estimated value of over one million dollars.
The A. and T. College, formerly the A. and M. College was established by
one act of the General Assembly of North Carolina, ratified March 9, 1891.
The object of this institution is declared by the act to be for instruction
in practical agriculture, the mechanic arts and such branches of learning as
relate thereto, not excluding academic and classical instruction.
The college was intended originally in its character for boys, but by
an act of the Legislature it was made a coeducational institution. The
management and control of the college are vested in a Board of Trustees, con
sisting of fifteen members, who are elected by the Legislature, or appointed
by the governor for six years. The estimated value of the physical equip
ment of the college including the two farms is $1,800,000.
Lutheran College
Lutheran College, the campus of which consists of thirteen acres, is
located in the eastern section of the city, east of the A. and T. College.
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